
 In reciprocal teaching, “the roles of the teacher and student are constantly shifting” due to 

the process (Abrahams & Abrahams 2007-2008).  The theory itself is student-centered, includes 

prompting from the teacher, and uses dialogue as the main teaching technique.  There are four 

main steps to the process: summarizing, questioning, clarifying, and predicting.  During the 

process, these four steps are not necessarily in sequence.  They are used more as tools to enable 

students to be self-learners.  Connecting is one of the end goals, and also intertwines the four 

steps in the process.   

 Reciprocal teaching is very similar to gradual release of responsibility.  In reciprocal 

teaching, the teacher begins as a prompter and eventually allows the students to create their own 

discussions.  In gradual release of responsibility, students also become independent learners.  

The strongest connection of gradual release of responsibility and reciprocal teaching is the 

“questioning” aspect.  Within reciprocal teaching, the questioning not only “reinforces 

summarization” but also “is a catalyst for deeper understanding” (Abrahams & Abrahams 2007-

2008).  In gradual release of responsibility, students are also encouraged to ask their own 

questions to start the process of being independent learners.   

 Dialogue in reciprocal teaching is the “connecting” component.  Within each of the steps, 

dialogue must occur.  The teacher is the main facilitator at the beginning of this process, but 

students are encouraged to be more independent conversationalists and problem solvers as the 

process moves forward.  Palinscar (1986) speaks of the “qualitative changes” in dialogue and 

“how they were observed…daily”.  Students became better summarizers and were able to 

function more independently of the teacher.  Students were also able to predict questions that 

teachers might ask or tests might contain, which is a great tool for students to possess.  If 



students are good at predicting, they will not feel overwhelmed during test-taking and be more 

willing to take part in classroom discussions. 

 Bruner’s generative theory describes how students develop new ideas or concepts based 

on their previous knowledge.  This is a transformational learning process that is part of the 

constructivist theory family.  The entire process can be simplified into three levels: the known, 

traveling into the unknown, and connecting the old known with the “unknown”.  Students have 

information that they bring to the classroom.  The teacher guides students into the unknown 

information and helps them question and discover how it might connect to the previous known 

information.  Then students make the connection between the old and new, transforming them 

into a state of conscientization.   

 This theory is directly related to Lev Vygotsky’s zone of proximal development.  

Vygotsky’s theory is mainly sociocultural and emphasizes the development of language skills.  

In Vygostky’s “zone of proximal development”, the student is “[independently] problem solving 

and the level of potential development” is being determined by the problem solving (McLeod 

2010).  This process can be done with assistance from the teacher, but especially aims to 

emphasize “collaboration with more capable peers” (McLeod 2010).  In other words, the student 

goes through a sociotransformative learning experience.  The zone of proximal development is 

the “unknown” segment of Bruner’s generative theory.  In both Bruner’s theory and Vygotsky’s 

zone of proximal development, the student is discovering new information that can be connected 

with previously known information.   

 Vygotsky’s zone of proximal development also relates to reciprocal teaching.  The most 

important component of reciprocal teaching is dialogue.  In Vygostky’s theory, a social 

experience is needed to gain the best and fullest connections to the new information.  In order to 



have a social experience, dialogue is needed.  Therefore, language is needed to have that 

dialogue.   

 Within Bruner’s generative theory, students gain a full understanding of connecting 

previously known information to new information.  During reciprocal teaching, teachers and 

students engage in a dialogue to summarize, predict, clarify, and question.  Within both of these 

theories, the end goal is to make connections and empower students to be independent and self-

sufficient learners.   
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